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	Approaches to Managing Children's Behavior

	By Sandra Crosser, Ph.D. 

	Driving down a clear stretch of highway and worried about being late for an appointment, I edged the speedometer up a bit, just a bit. Blocked from view by the pillions of the overpass, a vehicle suddenly appeared in the median strip. I tapped the brakes, holding the pedal down until just in line with the car, which was clearly marked “Highway Patrol.” I could be in trouble. Please, not a ticket! I monitored traffic in my review mirror. No flashers. The patrolman must be having a good day, must be in a forgiving mood. I altered my speed, keeping it well within the legal limit for at least two miles, then, sensing that I had not been caught breaking the rules, I was soon back at it again. Shame on me. How childish.
 
Yes, how childish. How many times have we seen children exhibit the same panicky behavior when they sense they have been caught breaking a rule? Some adults believe that if we catch children when they break rules and consistently punish them for their misbehavior, they will stop breaking the rules. Logic suggests that if Jason anticipates punishment, he will adjust his behavior to avoid punishment. In many cases, the logic works. I anticipated punishment (speeding ticket), so I adjusted my behavior (applied the brakes) to avoid the punishment. It sounds simple. All the teacher needs to do is be observant and consistently punish infractions of the rules. Can we conclude that punishment is an effective tool to eliminate undesirable behavior?
 

Punishment
In his book, Punished by Rewards, Alfie Kohn makes the case that punishment does work to control behavior. However, Kohn also challenges educators to think about two related issues. First, punishment controls behavior when the punisher is present. For example, when I knew that the patrolman could no longer see me, I broke the law again.  Second, punishment does nothing to develop self-control. Let’s look at both of these points:
 

External Control
Punishment is control from the outside, or external control. It is a behaviorist technique and it is a form of manipulation of others. If the teacher chooses to use punishment or the threat of punishment as a tool for classroom management, then the teacher should be aware of the implications. Typically there are classroom rules (usually 5), and the children are told what the rules are and what will happen if the rules are broken. When misbehavior occurs, the behaviorist teacher applies punishment equally to all, without regard for individual differences in children. If the child continues to break the rule, the severity of the punishment increases. In some classrooms, teachers implement a system of checkmarks and names on the board, a system of tickets, or other warning and demerit plans. Regardless of the particular system employed, the threat of punishment tends to work to keep the classroom relatively peaceful and under control. That is, peaceful and under control as long is the teacher is monitoring, or policing the classroom. It is a short-term fix.
 

Internal Control
We would hope for more than that for our children. We would hope that children would develop internal controls so that they would be able to monitor themselves and their own behavior thoughtfully and, as they mature, with increasing skill. That is, we would hope to enable children to develop internal control, rather than rely on external control of their behavior. When an individual develops self-control, it is empowering. Gaining power over our own behavior allows us to live in concert with others over an entire lifetime, while external control only enables us to live under the rule of another in a specific situation. It is somewhat like the difference between living under a dictatorship and living in freedom.
 

The Guidance Approach
If the teacher does not rely on a system of rules and related punishments, how is the teacher to maintain an orderly environment? The alternative to the punishment approach has been labeled the guidance approach. The guidance approach is a way of looking at children as novices who are learning social skills and self-control as they develop. The teacher is a coach who teaches skills and helps children to negotiate prosocial behaviors as they live and work with others. When a child exhibits an unacceptable behavior, the teacher helps the child to think of alternative behaviors that could be substituted next time the situation arises.
When children are simply punished for a behavior they are, in effect, being cheated. For example, imagine that two children are fighting over who is to play with a toy. The teacher says, “Until you can learn to share I’m taking the toy and no one will play with it.”  The children are being punished. However, neither child has learned what to do next time a similar situation arises. If the only behavior a child knows is not acceptable, it is still the only behavior she knows how to use. Without an alternative, she will probably use the same unacceptable behavior again. When the teacher uses the guidance approach, the teacher acts as a moderator and coach to help the children develop a plan to solve the problem. The teacher helps the child think of alternative behaviors that are acceptable socially, but still help the child meet his needs. That way the teacher is providing a tool for the child to use in the future. When children have a smorgasbord of possible behaviors from which to choose, they are less likely to choose to behave in unacceptable ways.
When old behaviors are firmly entrenched, new behaviors may be difficult to learn. Therefore, the teacher may engage the child in role-play to help to establish the desired behaviors. The teacher could also use puppet skits and children’s literature to reinforce the new behaviors. Children will probably need to practice and be reminded of new ways to solve their problems.
If the child’s behavior has harmed another person or their property, then the teacher who uses guidance supports the child in making a plan to right the wrong. Because injury to others or their property is a moral injustice, the perpetrator needs to reason through the injustice. Punishment is not enough to develop a strong moral foundation. Just as the teacher is responsible for teaching the academic curriculum, so the teacher is responsible for teaching children how to negotiate the social and emotional curriculum. When teachers think of mistaken behavior as an opportunity to teach, then children are empowered. It is an approach that is more time consuming than handing out punishments, but it is infinitely more valuable. For a more in-depth look at the guidance approach, see the Dan Gartrell book, Guidance Approach for the Encouraging Classroom.
 

The Authoritative Style
Overall, the most effective style of adult /child interaction for promoting self-control in children is the authoritative style. Adults who use the authoritative style recognize that they hold the ultimate responsibility for the child, but they relinquish some of the control over the child’s behavioral choices as appropriate for the child’s maturity and developmental level. For example, the adult could offer the two-year-old the choice between milk and juice. The four-year-old may choose which friend to invite for a play date or which of three shirts to wear to school. The adult accepts the child’s decision and requires the child to live with the decision. In that way, the child learns that making decisions is something they are capable of doing and can control. They also learn that decisions have consequences for us individually. The child gradually learns self-control.
The authoritative style also involves two-way communication. The adult listens to the child respectfully, carries on pleasant conversations and asks the child’s opinions. While there will be some directives in any interaction with a child, the authoritative style provides for interaction. When there is a conflict, the child is encouraged to tell her side of the story and receives a fair hearing. The adult uses induction, or reasoning, giving explanations for decisions. That does not mean that the adult argues with the child. The adult has ultimate responsibility, so he also has ultimate say in matters that affect the child.
The authoritative style builds a relationship that is warm and responsive. The adult is consistent, available, fair, and friendly. When the child believes that the adult is a steady, reliable resource, the child is freed to become independent and exploratory. The child views the adult as a refuge where he can return for support when needed. That knowledge permits the child to strike out on his own, try new challenges, and live with less anxiety.
 

Conclusion
Use of the authoritative style builds the potential for the child to develop self-control. Thinking in terms of guidance, rather than discipline and punishment is a challenging change for many teachers to implement. Yet, if we think about the behaviorist approach of external control through punishment as a short-term fix for classroom behavior problems, we realize that we can do much better for our children. When we use a guidance approach to our daily interactions with children, we enable children to develop internal controls for their behavior. In this way, we can provide children with tools that will truly empower them for a lifetime.
Sandra Crosser, Ph.D., is professor at Ohio Northern University in Ada, OH. Read more about research in early childhood in her new book, What Do We Know About Early Childhood Education: Research Based Practice published by Delmar Learning, 2005.
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Classroom management Resources

Early Childhood News

A web site, www.earlychildhoodnews.com is a great resource for teachers.  Go to the web site and under “HOME” go to the Blue Bar that says Earlychildhood NEWS.  Click on the word articles and you will find a long list of valuable references.  I have listed several that are great at helping teachers be reflective on their practice of classroom management.  

As much as we want to be actively involved in the classroom every moment it is important to step back and look at how the classroom actually functions.

Read “Classroom Design and How it Influences Behavior” by Carilyn Ross Tomlin to get a new look at the value of a good classroom layout to encourage best behavior. 

Another valuable article found at Earlychildhood NEWS is “Helping Young Children Manage the Strong Emotion of Anger, by Marian Marion Ph.D.  This article reminds us teachers that we often do not help children realize that anger is a natural feeling and that over time everyone needs to “write a healthy emotional anger script”.   Six strategies are discussed that will assist teachers guide young children to that script.  One very important strategy is to send helpful messages about anger both feeling anger and expressing anger to your class.  Marion includes these four aspects of anger in the message: anger is a normal emotion, children feeling anger will not be ignored, anger can not be expressed in a way that hurts others and children can learn ways to let others know how they feel.  With these four aspects of anger as the foundational aspects of the classroom environment, Marion’s other strategies are sure to help many children. 

While we as teachers and leaders in the classroom are teaching about anger, we still need well grounded rules that children understand and that adults adhere to.  The article “Passing Vicky’s test: Building Self-Esteem and Trust by Following Through With Rules by Sue Grossman, Ph.D. sets forth the idea that self-esteem includes the feelings of worth, competence and control.   When children are treated with love, respect, and guidance with reasonable rules consistently applied they feel valued and will develop self-esteem.  The article goes on and addresses issues of trust, follow through, and the needs of children.  This powerful article will help all teachers find their comfort level and the right fit for discipline in their own classroom.  

When you are on the Earlychildhood NEWS website additional resources are right there.  Classroom ideas include curriculum and art ideas and music for learning.  This site provides many great resources all teachers need. 

Center on the Social and Emotional Foundations for Early Learning (CSEFEL) 
This project is nearly 15 years in the making and many useful resources can be found at this website,   http://csefel.vanderbilt.edu/    Many presentations based upon the finding of this consortium of major universities around the country have been given at local conferences.  Training modules are available under the heading “Preschool training modules” with a wealth of free materials that help teach children skills dealing with strong emotions like anger.  For example have you heard of Turtle Time?  This is a very easily understood module that teaches children to stop and get pulled together like a turtle before striking out when they are angered.  Following steps are outlined to help children then talk about what is happening expressing their feelings to peers. Explore this website for many for many useful lessons tailored to preschool age children, including visuals, songs, and references to children’s literature.
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Sleep Loss in Early Childhood May Contribute to the Development of ADHD Symptoms

ScienceDaily (June 15, 2011) — Short sleep duration may contribute to the development or worsening of hyperactivity and inattention during early childhood, suggests a research abstract that will be presented on June 14, in Minneapolis, Minn., at Sleep 2011, the 25th Anniversary Meeting of the Associated Professional Sleep Societies LLC (APSS).

Results show that less sleep in preschool-age children significantly predicted worse parent-reported hyperactivity and inattention at kindergarten. In contrast, hyperactivity and inattention at preschool did not predict sleep duration at kindergarten. The sample consisted of approximately 6,860 children, and analyses controlled for gender, ethnicity and family income.

"Children who were reported to sleep less in preschool were rated by their parents as more hyperactive and less attentive compared to their peers at kindergarten," said lead author Erika Gaylor, PhD, senior researcher for SRI International, an independent, nonprofit research institute in Menlo Park, Calif. "These findings suggest that some children who are not getting adequate sleep may be at risk for developing behavioral problems manifested by hyperactivity, impulsivity, and problems sitting still and paying attention."

According to the authors, attention-deficit/hyperactivity disorder is not generally diagnosed until the school-age years. However, the onset of developmentally inappropriate inattention, hyperactivity and impulsivity is often much younger. Sleep problems, particularly difficulty falling asleep and staying asleep, are frequently reported in children and adolescents with ADHD. However, the direction of causation, if any, has been difficult to determine. Longitudinal studies may provide a window into the direction of this complex relationship.

The analyses used data from the preschool and kindergarten waves of the Early Childhood Longitudinal Study -- Birth Cohort. The dataset includes a contemporary, representative sample of children and their families living in the U.S. and followed longitudinally from birth through kindergarten entry. Total nighttime sleep duration was calculated using parent-reported bedtimes and wake times, which were obtained via interview at both time points. Parents also rated their children's behavior on brief measures of attention/task persistence and hyperactivity/impulsivity.

Last year at Sleep 2010, Gaylor reported that having a regular bedtime was the most consistent predictor of positive developmental outcomes at 4 years of age. Having an earlier bedtime also was predictive of higher scores for most developmental measures.

U.S. Senators Sherrod Brown and Kay Hagan Introduce NAEYC’s Recommendations for “Ready Schools” for All Children in the 
Elementary and Secondary Education Act
 

Washington, DC – The National Association for the Education of Young Children (NAEYC), the nation’s leading voice for high-quality early childhood education for children from birth through age 8, is delighted that Senators Brown (Ohio) and Hagan (North Carolina) have introduced the Ready Schools Act of 2011, based on recommendations in NAEYC’s “Call to Action” for the reauthorization of the Elementary and Secondary Education Act.

‘“School readiness’ involves ready schools as well as children ready for kindergarten. This legislation, building on the National Education Goals Panel Report on Ready Schools, as well as work in Ohio, North Carolina, and other communities, will help elementary schools provide the conditions and collaborations that will support all children in sustaining the gains they make in preschool through the early grades,” said Dr. Jerlean Daniel, Executive Director of NAEYC.

Nearly 30 years ago the President and the nation’s governors announced national education goals, with the first goal being readiness of every child for school. The concept of readiness includes much more than children’s readiness. As defined by the National Education Goals Panel, the School Readiness Indicators Initiative, and others, readiness includes ready children, ready families, ready communities, ready early care and education, and ready schools. All are necessary for our nation’s children to experience success.

Under the Brown–Hagan bill, local educational agencies would help elementary schools undergo a “ready schools” needs review to support children’s success particularly in the early grades by examining conditions such as the use of developmentally appropriate curricula and teaching practices, support for teachers to enhance their knowledge of child development and learning, strong collaborations with families and community early childhood education providers, and professional development for school principals.

NAEYC looks forward to working with members of Congress as the reauthorization of the Elementary and Secondary Education Act moves through the legislative process.

For more information on NAEYC’s Call to Action, please go tohttp://www.naeyc.org/files/naeyc/file/policy/federal/Call_Action_112(2).pdf.
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Nutritionist and Certified Health Education Specialist Carol Caldara has some excellent advice for teachers, parents and other child caregivers: Don't be  afraid of introducing healthy eating and exercising habits to kids, because living a healthy lifestyle can be fun!
We all know that keeping a healthy body and maintaining your weight means exercising regularly and eating a balanced diet. The "diet" part of   

maintaining or losing weight can be challenging for many. "At CATCH (Coordinated Approach to Child Health), we like to simplify this concept and guide healthy food choice behavior with an easy-to-remember slogan," Carol explains.
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"The goal is to eat more 'Go' foods than 'Slow' foods; more 'Slow' foods than 'Whoa' foods," Carol explains. "'Go' foods are whole foods: unprocessed and served the way they're found in nature. 'Slow' foods have a little added fat, salt or sugar, and can be eaten sparingly. 'Whoa' foods aren't entirely off limits, but they should be the last thing you reach for." (For a complete list of 'Go/Slow/Whoa' foods, download this handy PDF. And remind kids of these guidelines by hanging colorful 'Go/Slow/Whoa' Posters #W17793 where they make their food choices.)

Back to School - Healthy Eating Made Fun for Fall

· Keep a supply of carrot and celery sticks (in water for freshness) in the refrigerator to pack as a quick snack, and as an addition to lunches. Why not add some crunchy green beans too?!
· Add tuna (packed in water) to sandwiches made with whole grain bread; or pair it with whole grain crackers. Tuna makes a great salad addition too, moistened with a bit of olive oil instead of mayonnaise and mixed with tomatoes, celery and spices.
· Children love peanut butter...and so did Elvis! Try this Elvis favorite: peanut butter and sliced banana sandwiches. Opt for healthy whole grain bread instead of white. And be careful to avoid peanut butter snacks if people you know have the peanut allergy!
· Sweet potatoes are nutritious. Serve them mashed, baked, or cut and baked as sweet potato fries. Mix mashed sweet potatoes into healthy muffin recipes. Sweet potatoes complement cinnamon, bananas and pineapple. Remember: the more fruits and veggies, the better.
· The new MyPlate image reminds us to make half our plate fruits and vegetables. Make a conscious effort to keep a variety of fruits and veggies on hand. Visit local farmers' markets and take advantage of fall's bountiful harvest: pumpkins, squash, beets, potatoes, onions, pears, grapes and apples.
· Pumpkin seeds, almonds, sunflower seeds and other nuts/seeds are nutrient-dense, as well as great sources of protein and healthy fats; so add them to the lunch menu. Make sure to buy nuts/seeds with no salt, or very low salt.
· Children need plenty of water, low fat milk and 100% fruit juice to stay hydrated in and out of school.
· "An apple a day keeps the doctor away." Fall is apple season, so try different varieties of apple and notice their subtle differences. Granny Smith apples, for instance, are tart and a good raw-eating apple. Macintosh apples are great for applesauce. Gala, Cortland or Granny Smith apples are wonderful for making pies.
· Hard boiled eggs are excellent snacks and source of protein. Eggs can also be used to make omelets, which can invite creativity. Mix eggs or egg whites with colorful vegetables, and cook them in a pan with non-stick cooking spray instead of butter or oil.
· Wraps made with spinach, whole wheat or tomato are good outer covers for lean turkey and plenty of lettuce, sprouts, spinach and other healthy additions. They're also colorful! Experiment and let kids help decide what they would like to include in their wrap.
CATCH was not developed with a strict yes and no approach to food, Carol explains. One of the important things to understand about which foods are good for the body is that some foods can be made 'Go' from 'Slow' or 'Whoa' - or vice versa - with some simple modifications: "Milk is a good example. Whole milk and cream are 'Whoa,' while 2% milk is 'Slow' and 1% or skim milk is 'Go.'" Work with your students to make the switch from a fattier milk to a lower-fat-and-calorie milk. Same thing goes for ice cream, yogurt, cheese, canned fruit (buy it in its natural juice rather than syrup), meats (choose the leaner cuts) and much more.

During the summer, kids move outdoors with their play and often increase the amount of exercise they get every day. "Definitely, don't skip meals in an effort to keep weight off or lose," says Carol. "Skipping meals slows your metabolism. Meals at regular intervals keep blood sugar levels steady and boost metabolism." Ergo, exercise ANDeat well.

The CATCH program is one way to keep good nutrition and high activity levels routine. But via whatever method you have for encouraging healthy choices amongst the kids you know, don't approach the subject of nutrition without flexibility. Carol cautions against vilifying certain foods and encourages championing healthy alternatives. It's natural to crave sweets and okay to have a chocolate treat from time to time, for instance. But make fruits the sweet staple of your kids' diets by integrating fruit into learning and fun.  Learn more about CATCH go to http://www.CATCHInfo.org/whatis.asp 



	About Carol Caldara
Carol has represented CATCH® (Coordinated Approach to Child Health) for five years as a nutritionist, assisting schools, YMCAs and other organizations with classroom nutrition education integration. She has previously worked as a clinical nutritionist for hospitals and municipalities; as well as served as program director for the American Lung Association of New Jersey for five years; and college instructor of contemporary nutrition. Carol holds a bachelor's degree from Montclair State University where she studied dietetics and food service management, and a master's degree in health studies from the University of Alabama. She was and recently awarded the title "Certified Health Education Specialist" (CHES). 


About Expert's Choice
At FlagHouse, our Brand Managers are constantly developing new products and programs designed to help integrate learning and more into the lives of children as well as children and adults with special needs. Each month, we bring you an overview of how a product or program can help bring learning, fun or active play to your population. Our goal is to introduce potentially new concepts to our valued customers in the hopes that these integrative solutions may expand the range of your programs and services.


	

	

	



SSAEYC Calendar


  September     21   Board Meeting at MVCC at 4:30 PM


  October         11   Membership Meeting MVCC Wendy Halperin Art 


  October         19   Board Meeting at MVCC  4:30 PM


  November       2- 5  NAEYC Annual Conference  Orlando, Florida


  November        16   Board Meeting at MVCC  4:30 PM
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Classroom management is that HUGE Elephant in the Room that we constantly think about, but seldom have a fail safe plan to address.  This topic is constantly requested for presentations at Membership meetings or  for our newsletter.  This edition of the newsletter will present an article, “Approaches to Managing Children’s Behavior”, to set the tone for future acticles and discussions.  We all know that there are as many reasons for inappropriate behavior as there are children in the classroom but guiding the development of pro-social behavior seems like a winning approach.  Take the time to read our cover article and then go to page 4 for more resources to help us change our practice in thoughtful and reflective ways that will help us achieve better classroom management
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